
Pre-course task

In preparation for the session, you are asked to note down some ideas on how you
currently judge the effectiveness of your school in relation to one or more aspects of
inclusion. You may want to focus on children with SEN or children from minority ethnic
and faith groups. You could choose to focus on achievement, or teaching, or both. To
make sure the task is manageable you might find it easier to focus on one year group.

Please complete at least one of the sheets on the following pages and bring this with
you to the session.

39© Crown copyright 2005 Leading on inclusion – School self-evaluation Session 1  
DfES 1183-2005 G Primary National Strategy

Handout 1.1 page 1 of 5



Pre-course task

How well do children with SEN achieve in our school?

What is our evidence?

What is successful and why?

What improvement is needed?
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Pre-course task

How well do children from minority ethnic and faith groups, Travellers, asylum seekers
and refugees achieve in our school?

What is our evidence?

What is successful and why?

What improvement is needed?
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Pre-course task

How effective is teaching in our school for children with SEN?

What is our evidence?

What is successful and why?

What improvement is needed?
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Pre-course task

How effective is the teaching in our school for children from minority ethnic and faith
groups, Travellers, asylum seekers and refugees?

What is our evidence?

What is successful and why?

What improvement is needed?
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Who may be at risk of underachieving?

How many boys leave primary school below level 3 in reading?

1 in 10 1 in 25 1 in 100 1 in 1000

In a recent DfES research study on mainly white schools what percentage of minority
ethnic pupils had experienced racist name-calling in the previous seven days?

1% 5% 15% 25% 50%

What percentage of children in maintained primary schools are classified as of minority
ethnic origin?

1–5% 6–10% 10–15% 16–20% 20–25%

What was the percentage of children in January 2004 (of compulsory school age and
above) whose first language is known or believed to be other than English?

1–3% 4–7% 8–10% 11–14% 15–18%

In 2003, 84% of all children attained level 2 in reading at Key Stage 1, in English 75%
attained level 4 at Key Stage 2 and 69% attained level 5 at the end of Key Stage 3.
There were 35,100 children of school age who had been looked after continuously for at
least twelve months by English local authorities. Of these 27% had SEN statements,
12% missed at least 25 days of school and 1% received a permanent exclusion.

On average what percentage of this group:

attained level 2 in reading at the end of Key Stage 1 __________________

attained level 4 in English at the end of Key Stage 2 __________________

attained level 5 in English at the end of Key Stage 3 __________________

The Department of Health had thought there were 32,000 Young Carers in the U.K.  

How many young carers did the 2001 census reveal? __________________

What percentage  of children do the government believe to be at risk of
underachievement because they are gifted and talented and therefore want the National
Academy for Gifted and Talented Youth to work with?

1% 3% 5% 7% 9%

Why might these children be at risk of underachieving?

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________
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Who may be at risk of underachieving?

How many boys leave primary school below level 3 in reading?

1 in 10 1 in 25 1 in 100 1 in 1000

The percentage of children below level 3 in English at the end of Key Stage 2 has
remained the same in 2004 as it was in 1998, despite the gains made for children
achieving level 4 and 5 over the same period. Of the 1 in 10 boys who leave primary
school below level 3 in reading, relatively few are children with complex special
educational needs (where attainment below level 3 might be the expected level). The
majority are children with the kind of everyday learning difficulties found in all schools.

In a recent DfES research study on mainly white schools what percentage of minority
ethnic pupils had experienced racist name-calling in the previous seven days?

1% 5% 15% 25% 50%

Research quoted in Aiming High: Understanding the educational needs of minority
ethnic pupils in mainly white schools (DfES/0416/2004) found that 25% of the
minority ethnic pupils in the sample had experienced racist name-calling within the
previous seven days. Only a tiny proportion of the incidents had been reported to
staff. The under-reporting seemed to be connected with a perception among many
pupils and their parents that staff would be unable or unwilling to take appropriate
action.

What percentage of children in maintained primary schools are classified as of minority
ethnic origin?

1–5% 6–10% 10–15% 16–20% 20–25%

The percentage of pupils (of compulsory school age and above) who were classified as
of minority ethnic origin has increased from 17.3 per cent in 2003 to 18.3 per cent in
2004. These changes may be due in part to an improvement in the completeness of
the data held by schools. There has been a significant decrease in the percentage of
pupils who were unclassified by ethnic group in both primary and secondary schools.

What was the percentage of children in January 2004 (of compulsory school age and
above) whose first language is known or believed to be other than English?

1–3% 4–7% 8–10% 11–14% 15–18%

The percentage in primary schools is 11.0 per cent. The figure is slightly higher than in
the previous year. 
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In 2003, 84% of all children attained level 2 in reading at Key Stage 1, in English 75%
attained level 4 at Key Stage 2 and 69% attained level 5 at the end of Key Stage 3.
There were 35,100 children of school age who had been looked after continuously for at
least twelve months by English local authorities. Of these 27% had SEN statements,
12% missed at least 25 days of school, and 1% received a permanent exclusion.

On average what percentage of this group:

attained level 2 at the end of Key Stage 1 __________________

attained level 4 at the end of Key Stage 2 __________________

attained level 5 at the end of Key Stage 3 __________________

The Department of Health had thought there were 32,000 young carers in the U.K. 
How many young carers did the 2001 census reveal? 

Recent census figures showed that there were 175,000 young carers in the UK with
some 13,000 giving over 50 hours of help per week. 

What percentage of children do the government believe to be at risk of
underachievement because they are gifted and talented, and therefore want the National
Academy for Gifted and Talented Youth to work with? 

1% 3% 5% 7% 9%

Why might these children be at risk of underachieving?

Gifted children are at risk of underachievement for three main reasons:

The general public (and many teachers) believe that ‘giftedness will out’, in other words
gifted people will always succeed and do not need any special help or guidance.
Research proves conclusively that this is not so and that giftedness needs to be
‘coaxed out’ by access to challenging opportunities and appropriate help and guidance.
Gifted young people need help if they are to turn their potential into high attainment. 

Teachers are not always good at recognising gifted students or at teaching them.
Gifted students have been given very little attention in the English education system
until 1997 and ’giftedness’ is often confused with being ‘hardworking’.

Culturally it’s not ‘cool to be bright’ in school and so young people feel unable to be
themselves. They disguise their ability in order to be accepted. (NAGTY website)
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St. Ethelred’s C of E Primary School
Newland LEA

St Ethelred’s is a large
primary school in the
unitary authority of
Newland. It serves an area
where approximately 30%
of the children are eligible
for free school meals. This
is above the Newland LEA
average of 24%. Within its
catchment area there is a
permanent site for
Travellers. Most of the staff
have been at the school for
a number of years. The
head and inclusion
coordinator are newly-
arrived. A questionnaire
completed by all the pupils
in the school revealed that
almost all felt that the
school is very caring and
that they are made
welcome. Some children
commented about unkind
name-calling and some
said that they had been
bullied. A small group of
parents said that some of
their concerns regarding
their children’s progress in
Key Stage 1 had not been
sufficiently resolved by the
school.
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Number on roll 430

Free school meals 30% (Newland LEA average 24%

Children at School 26% (Newland LEA average 16%)
Action or School
Action Plus

Statements 6 pupils

Mobility 17.3% (Newland LEA average 18%)

Permanent exclusion 1 pupil

Fixed-term 55 days
exclusions

Attendance 88% (Newland LEA average 96.4%)

Children in care 12

Ethnicity White
• British 36%
• Irish
• Traveller of Irish heritage 6%
• Gypsy/Roma 4%
• Other       4%

Mixed
• White/Black Caribbean   4%
• White/Black African      2%
• White/Asian
• Other

Asian or Asian British
• Indian       2%
• Pakistani    2%
• Bangladeshi 2%
• Other

Black or Black British
• Caribbean  12%
• African     11%
• Other       5%

Chinese          3%

Other             6%

Unknown         1%

Children for whom 12% (Newland LEA average 8%)
English is an 
additional language
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How well do we compare with others?

The recent report Special educational needs and disability: towards inclusive schools
(Ofsted 2004) recommends some indicators of effective inclusion which you can use to
compare your school against others.
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Pupils make good progress in relation to their starting points and their
achievements are in line with those of pupils with similar difficulties and
circumstances.

Supporting criteria:

• At least 80% of pupils make the nationally expected gains of two levels at Key
Stage 2.

• 78% of pupils who begin Key Stage 2 at level 1 in English achieve level 3 by the
end of Key Stage 2.

• Pupils withdrawn for substantial literacy support make an average of double the
normal rate of progress. 

• The attendance of pupils with special needs is good (above 92%) and
unauthorised absence is low.
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Information Have in Use regularly Regular scrutiny systematically Are/Would be valuable in 
school informs school development evaluating the effectiveness 

planning, staff CPD and the of inclusion in your school
allocation of any additional (5 is very valuable
resources 1 is not very valuable)

Attendance records 1   2   3   4   5

Number of children: 1   2   3   4   5
– attending part-time 
but on the roll of other 
specialist provision.

– transferred to 
specialist provision over 
academic year (school 
or unit)

– taken onto roll during 
the year who were 
previously registered in 
special school or unit 
provision.

– in school’s catchment 
area that attend 
specialist provision

Attendance of children 1   2   3   4   5
with SEN at lunchtime 
clubs and after-school 
activities

Behaviour incident logs 1   2   3   4   5

Number of children 1   2   3   4   5
excluded on fixed-term 
basis

Number of episodes of 1   2   3   4   5
exclusion on fixed-term 
basis (children excluded 
one or more times in 
academic year)

Numbers of days lost 1   2   3   4   5
to fixed-term exclusions

Handout 1.5 page 1 of 3

This is a list of possible evidence you may have access to in your school.

You are asked to:

• examine the list;

• tick those – you already have in your school,
– you already use in your school,
– your school uses to determine its school development plan;

• rate each kind of evidence and how valuable it would be to help you to evaluate
inclusion in your school (5 is very valuable, 1 is not very valuable).
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Information Have in Use regularly Regular scrutiny systematically Are/Would be valuable in 
school informs school development evaluating the effectiveness 

planning, staff CPD and the of inclusion in your school
allocation of any additional (5 is very valuable
resources 1 is not very valuable)

Lunchtime and 1   2   3   4   5
playtime records from 
supervisors

Number of children 1   2   3   4   5
asked not to remain in 
school over the lunch 
time

Number of children 1   2   3   4   5
admitted who have 
been permanently 
excluded from another 
school

End-of-key stage 1   2   3   4   5
attainment

End-of-year attainment 1   2   3   4   5

For children working at 1   2   3   4   5
P Scales: increase in 
levels

Value-added data 1   2   3   4   5

Standardised testing 1   2   3   4   5

Achievement of 1   2   3   4   5
curricular targets by 
children with SEN

Parent questionnaires 1   2   3   4   5

Child questionnaires 1   2   3   4   5

Staff questionnaires 1   2   3   4   5

Interviews with children 1   2   3   4   5

Lesson observations 1   2   3   4   5

Teachers’ planning 1   2   3   4   5

Feedback on learning 1   2   3   4   5
from other adults 
working in the 
classroom

Children’s work 1   2   3   4   5

Data on racist incidents 1   2   3   4   5

Data on incidents of 1   2   3   4   5
bullying

Reports/results on 1   2   3   4   5
specific/targeted
initiatives or support 
in the school 

Evaluation of CPD 1   2   3   4   5
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Information Have in Use regularly Regular scrutiny systematically Are/Would be valuable in 
school informs school development evaluating the effectiveness 

planning, staff CPD and the of inclusion in your school
allocation of any additional (5 is very valuable
resources 1 is not very valuable)

Review of previous 1   2   3   4   5
year’s development/
school improvement 
plan

Numbers of children 1   2   3   4   5
moving from School
Action Plus to School
Action or Statement to 
School Action Plus/
School Action

Reviews on individual 1   2   3   4   5
children



Key points for action from this session

What do I want to do in my school in order to develop effective practice?

•

•

•

Who else do I need to involve, in enabling this to happen?

•

•

•

How will I do this?

•

•

•

What is my timescale for this to happen?

•

•

•

How will I know I have been successful?

•

•

•
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St. Ethelred’s C of E Primary School
Newland LEA

St Ethelred’s is a large
primary school in the
unitary authority of
Newland. It serves an area
where approximately 30%
of the children are eligible
for free school meals. This
is above the Newland LEA
average of 24%. Within its
catchment area there is a
permanent site for
Travellers. Most of the staff
have been at the school for
a number of years. The
head and inclusion
coordinator are newly-
arrived. A questionnaire
completed by all the pupils
in the school revealed that
almost all felt that the
school is very caring and
that they are made
welcome. Some children
commented about unkind
name-calling and some
said that they had been
bullied. A small group of
parents said that some of
their concerns regarding
their children’s progress in
Key Stage 1 had not been
sufficiently resolved by the
school.

Number on roll 430

Free school meals 30% (Newland LEA average 24%

Children at School 26% (Newland LEA average 16%)
Action or School
Action Plus

Statements 6 pupils

Mobility 17.3% (Newland LEA average 18%)

Permanent exclusion 1 pupil

Fixed-term 55 days
exclusions

Attendance 88% (Newland LEA average 96.4%)

Children in care 12

Ethnicity White
• British 36%
• Irish
• Traveller of Irish heritage 6%
• Gypsy/Roma 4%
• Other       4%

Mixed
• White/Black Caribbean   4%
• White/Black African      2%
• White/Asian
• Other

Asian or Asian British
• Indian       2%
• Pakistani    2%
• Bangladeshi 2%
• Other

Black or Black British
• Caribbean  12%
• African     11%
• Other       5%

Chinese          3%

Other             6%

Unknown         1%

Children for whom 12% (Newland LEA average 8%)
English is an 
additional language
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The self-evaluation journey

The new headteacher is committed to developing an inclusive school and is keen to
investigate which children are at risk of underachieving and what can be done to
improve standards. She has set up a steering group consisting of the newly appointed
inclusion coordinator, the deputy headteacher and the SEN governor. They agreed to
meet half-termly to review progress with a view to having sufficient information in two
terms to inform the school improvement plan and set the budget. The remit of the
steering group is to collect information, interrogate evidence and draw up a suggested
action plan through a process of consultation with the wider community, staff, parents
and children.

Data analysis

Early discussions with the literacy, mathematics and assessment co-coordinators and
the school administrator who manages the database has raised the following
hypotheses.

• There is significant underachievement at Key Stage 1, particularly among boys.

• Headlines at Key Stage 2 indicate that pupils are doing well but this is due to
outstanding teaching in Year 6 with most pupils marking time through the rest of the
school.

• Girls from families who live on the Traveller site are not doing as well as others.

• There is no tracking mechanism for children who are below level 2 in Key Stage 2,
other than IEPs.

• No child with a Statement or at School Action Plus has achieved level 3 or above in
any subject at the end of Key Stage 2 over the last four years.

• Those children learning EAL make rapid progress in language acquisition in Key
Stage 1 but progress appears to plateau and is not translated into high standards at
the end of Key Stage 2.

• The impact of FLS and Springboard is unknown.

• QCA optional National Curriculum tests demonstrate patchy progress.

• Question-level analysis suggests problem solving in mathematics is a weakness.

• A scrutiny of attendance records revealed no clear pattern but some parents agreed
that they kept children at home for very little reason. 

• In line with national trends more boys than girls are at School Action and School
Action Plus. However, there are significant variations between year groups, for
example, 100% are boys in the Foundation Stage and 51% in Year 3.

• Children from certain ethnic groups appear to be over represented at School Action
and School Action Plus. All the children on School Action and School Action Plus in
Years 1, 4 and 6 are from minority ethnic groups.

Handout 1.7 page 3 of 7



• An analysis of IEP targets set shows an emphasis on communication in Key Stage 1
and on reading in Key Stage 2.

Information about teaching, learning and the curriculum 

• Following attendance at the local inclusion coordinator network meeting, the
inclusion coordinator is increasingly aware that children at School Action Plus are not
progressing as well as those in neighbouring schools.

• The inclusion coordinator tracks a child with ASD in Year 4 for one day. The
observations reveal that other children are caring and tolerant as they would be to a
much younger child but did not see him as a peer. His progress during lessons was
very disappointing and much time was wasted on low-level tasks unrelated to his
curriculum targets. 

• The weekly scrutiny of teachers’ plans by the SMT indicates:

– use of unit plans in mathematics is widespread but there is little adaptation to
meet pupils’ needs, in particular there is little use of the mental and oral starter;

– strong adherence to QCA schemes of work which is proving reasonably effective
for those children working at age-related expectations;

– little planning for children’s language development.

• The curriculum is enriched in Year 6 with every effort made to reflect the diversity of
children’s ethnic and cultural heritage.

• An examination of participation in extra-curricular activities shows that very few
children with SEN or those from the Traveller community are involved.

• By invitation, the inclusion coordinator has undertaken observation in some classes
using the Primary National Strategy inclusive teaching observation checklist (included
in Learning and teaching for children with SEN in the primary years DVD 0321-2004).
There is little planned differentiation other than when a teaching assistant is in the
lesson. Appreciation of different learning styles is variable throughout the school.
There is an over-reliance on fixed-ability groups and on whole-class teaching which is
insufficiently interactive and is rarely planned to address effectively the needs of all
learners. 

• Observations of work carried out by classroom assistants show it to be of good
quality within the session (usually focused on IEP targets) but insufficiently related to
the classroom curriculum. It is clear that work done by bilingual EMA staff is of high
quality in the reception year but it is unclear how this is continued. 

The newly introduced half-termly SMT work-scrutiny reveals the following:

• Differentiation is by adult support or outcome.

• There is an over-reliance on recorded work, particularly in mathematics.

• Expectations are variable throughout the school.
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• The presentation, handwriting and marking policies are not being implemented
consistently. Children’s work is poorly presented.

• Samples of writing drawn from throughout the school illustrate children’s high
dependency on phonic knowledge with little use of knowledge of irregular spelling
patterns.

• Other than the work completed with the support of teaching assistants, the evidence
from pupils with SEN is of poor quality and suggests low expectations.

• There is little evidence of literacy being developed across the curriculum and many of
the independent tasks are mundane and work sheet based.

• Evidence of the use of ICT is sparse other than word processing and a few children
cannot access the ICT curriculum due to their disabilities.

Individual plans

• There is no evidence of Personal Education Plans for children who are looked after
by the local authority. The designated teacher has had no non-contact time for this
work.

• Minutes of Annual Review meetings for children with Statements show that parents
and other professionals rarely attend and the outcomes have little impact on future
provision and teaching and learning.

• A scrutiny of IEPs reveals that targets are generally met within the planned
timescales.

Views of staff

• A series of staff meetings exploring the vision of the school indicates that the staff as
a whole are committed to inclusion but regard it as presence and participation of
those with SEN and disability, as opposed to achievement of all pupils.

• There is some confusion about bilingualism. Some staff believe that it’s all right for
children to talk in their own language in the playground but not in the classroom.
Some staff are aware that bilingualism can be an asset but unsure what this means
for learning and teaching.

• A lunchtime meeting between the headteacher and teaching assistants indicates that
they are a loyal and committed group who are primarily concerned with the care of
the children, particularly those with disabilities.

Views of members of the community

• The steering group decided that they would like the views of local community
members who might give a different, but particular, perspective. They invited a
member of the local Disability Action Group and two community workers who were
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employed by the Council to work with marginalised groups to visit the school and
give some feedback on the environment. These visits highlighted:

– some good practice in multilingual notices;
– some celebratory displays that valued ethnic difference;
– some confusion about the lifestyle of Travellers and some out-dated stereotypes

in books and literature that was available;
– an apparently untapped potential for ICT facilities to be used by members of the

community.

Views of children

• Early on in her appointment, the headteacher met with groups of pupils from each
year group. An analysis of their views was undertaken by the inclusion steering group
and revealed that children feel that some teachers do not treat them fairly and do not
listen, particularly where there are accusations of misdemeanors.

• Children are aware of their own curricular targets but are unsure what these mean.
However, children with SEN knew about their IEP targets and these had been
discussed with them

• Generally, children with SEN found it difficult to articulate their own views without
adult support.

• Children with EAL found work easy and liked the school.

Information about behaviour

• A specific behaviour audit has been carried out, in and out of lessons. Staff say that
low-level disruption in lessons is the major challenge and this is the predominant
reason for fixed-term exclusions.

• The school’s reward system, which is adhered to by all teachers, is based on
completion of teacher-directed tasks and holds little value for pupils beyond 
the lesson.

• Concerns about name-calling have been investigated and seem to be around
disability issues.

• Mid-day supervisors’ observations show that some children are quite isolated and
there is a clear link with those identified as underachieving.
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Views of parents

• The SEN governor (also a parent of a child with a disability) has met groups of
parents, including those who have made complaints against the school. They feel
that although teachers are generally kind and well-meaning they are set in their ways
and children have become bored. There was a feeling that TA support for children
with SEN was good, but classroom teaching was less effective. Some parents
expressed a view that their children were being influenced by the bad behaviour of
others. There was evidence of clear prejudice against the Traveller community.

• The attendance of some children with SEN is poor, due to frequent appointments at
clinics.

Review of policies

• A review of the SEN policy and practice over recent years shows there is a
reluctance to identify children causing concern prior to Year 2.

• Governors are well-informed and committed to improvement in inclusion.

• An evaluation of the Access Plan, carried out by the LEA, showed that whilst
reasonable attempts are made to enable access to different parts of the building
there is little whole-school planning to ensure access to activities that support the
curriculum (for example, visits and after school clubs.)

• A review of the Race Equality Plan shows that while it is possible to identify
underachieving groups, this is not systematic. The school is aware of some areas of
concerns regarding the Traveller community. However, it is generally pleased with its
promotion of race relations. Racist incidents are recognised, recorded and reported
using LEA procedures, and responded to appropriately, according to the school
policy. Feedback from both parents and children is that different groups feel they
have their needs addressed. 

• A review of CPD indicates individual members of staff have attended specific one-
day courses on areas of disability or ethnic minority achievement. There have been
ad hoc sessions run at whole-staff meetings by members of LEA support teams.
There is negligible evidence of impact.

Use of resources

• Funding for children at School Action Plus is not clearly identifiable in the budget.

• Funding for those with Statements is used to employ teaching assistants on a
temporary basis to work with individual children.

• TAs are deployed in Key Stage 2 to implement FLS and Springboard 5.
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Appendix 1 – How do we know? 

The grid below indicates documents that you may want to draw on when using this SEN self-evaluation tool.

Aspect Documents that help

Achievement (OFSTED 3.1) • PANDA report

• Pupil tracking data

• Children’s individual records

• Observations/assessments of children

• Records of annual and IEP reviews

• Tests/assessments

• Work samples

Attitudes and personal qualities (OFSTED 3.2) • Evidence of children’s involvement in their own reviews

• Attendance records and tracking

• Pupil questionnaires and interviews

• Behaviour data

Teaching and learning (OFSTED 4a) • Lesson plans

• Current and past annotated teacher planning

• Lesson observations 

• Provision maps

• TA records and notes

• Work samples

Assessment (OFSTED 4b) • Tests/assessments

• Annotated lesson plans

• Curricular targets for year groups and individuals

• Lesson observations

Curriculum (OFSTED 5.0) • All school curriculum policies including equal opportunities policy

• Long- and medium-term curricular plans

• School accessibility plan

• Tracking of extra-curricular activities (registers of clubs etc.)

• Curriculum audit

• Timetables

• Prospectus/staff handbook
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Appendix 1 – How do we know? 

Aspect Documents that help

Accommodation and resources (including • Provision map
staffing) (OFSTED 5b)

• Inventory of SEN resources

• School accessibility plan

• CPD programme (teachers/practitioners and TAs)

• Support timetable (staff and rooms)

• ICT provision details and software

Care, guidance and support (OFSTED 6.0) • Behaviour and anti-bullying policy

• Interviews/questionnaires used with pupils

• School accessibility plan

• PSHE and citizenship policy

• Pastoral records

• Annual reviews and IEP meetings

• Child protection programme and review

• Race equality plan

• Information relating to transition

• School council minutes

Partnerships with other schools and the • Home-school diaries
community (OFSTED 7.0)

• Interviews/questionnaires used with parents/carers

• Support directory

• Reports/letters to and from external agencies 
(e.g. SALT, EP, CAMHS)

• Details of joint training/planning

• Reports of annual /IEP reviews

• Reports from other schools (e.g. secondaries)

Governance (OFSTED 8a) • Governors’ report to parent/carers

• Governing body minutes

• SEN governor’s report



97© Crown copyright 2005 Leading on inclusion – School self-evaluation Session 1  
DfES 1183-2005 G Primary National Strategy

Handout 1.9 page 1 of 15

Raising the achievement of pupils learning English as an
additional language

Self-evaluation to establish priorities

The purpose of the self-evaluation grid is to support coordinators in recognising the
current stage of development and identifying key priorities for further development
across the school. The four columns represent a continuum of development and
effectiveness. The prompts in each column support self-evaluation by illustrating the
elements which will be present at each stage. By highlighting the relevant prompts or
parts of the prompts, the EAL coordinator, working in partnership with the leadership
team, can identify the school’s current strengths as well as areas for development which
inform action plans.

Focusing: the school is at the beginning of the process – identifying what is
happening but recognising that much remains to be done.

Developing: the school has started to address some aspects but there is a need for
further development in identified areas.

Establishing: many things are in place and embedded. There has been a significant
development in the quality of provision and an impact on standards
and progress. Some issues re whole-school consistency and cohesion
need addressing.

Enhancing: there is whole-school consistency and cohesive practice is embedded
across the school. Impact on standards and progress is evident.

NB. Schools are changing communities so judgements about positions on the
developmental continuum may change if the school context changes.

The self-evaluation grid is linked to the key strands of the Raising achievement of
bilingual learners: EAL Pilot

• Strand 1: Leadership and management

• Strand 2: Learning and teaching – language development, curriculum access and
assessment for learning

• Strand 3: Conditions for learning

• Strand 4: Partnership beyond the classroom

The first essential is the establishment of the leadership team which includes the
headteacher, the EAL and literacy and mathematics coordinators to lead on the school
improvement, focusing on raising the achievement of bilingual learners. The team has
close liaison with the assessment coordinator. The support and monitoring role of the
leadership team is clearly identified.
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Draft action plan 

Priority for action. By whom? By when? Success criteria?
What needs to be done?


